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SPARKS! IGNITION GRANTS FOR MUSEUMS AND LIBRARIES 

Oklahoma & Ohio Exchange White Paper 

 

1. Administrative Information 

Institution: 
Ohio History Connection (formally the Ohio 
Historical Society) 

Project Title: Oklahoma & Ohio Exchange 

Award Amount & Total Project Costs: $24,941.00 / $52,764 

Start & End Date: October 1, 2013 – September 20, 2014 

Project Director: Molly Uline-Olmstead 

Formal Partners Organizations: Eastern Shawnee Tribe of Oklahoma 

 
2. Project  Summary 
 
In a 2011 interview Glenna J. Wallace, Chief of the Eastern Shawnee Tribe of Oklahoma 
discussed her first visit to the Shawnee homelands in Ohio,  
 

I knew so little that I couldn’t even plan where we should go or what we should 
do. When [tour guides] would ask, ‘What counties do you want to visit?’ or even, 
‘What people do you want to connect back to?’ I could not give that answer. 
Very few, if any people in my tribe could have. Oklahoma is still our homeland, 
nevertheless there is still a part of the heart that knows my elders, my ancestors, 
my history, did not come just from Oklahoma; they came from Ohio. I want to 
connect with that.  

 
The Indian Removal presents unique challenges for teaching and learning about both American 
Indian history and contemporary American Indian life. For American Indian people hoping to 
connect with the sites of their ancestors there a knowledge barrier resulting from years of 
displacement and the hiding of one’s heritage for fear of discrimination. For those teaching 
about American Indian history there is a clear break in the late 1800s after the massacre at 
Wounded Knee where American Indian history fades and the historical record becomes murky. 
When addressing contemporary American Indian life, stereotypes still abound. To address 
these problems the Ohio History Connection (OHC) implemented The Oklahoma & Ohio 
Exchange, an innovative and collaborative project with the Eastern Shawnee Tribe of Oklahoma 
(ESTOO) and Ohio and Oklahoma K-12 teachers. Our goal is to establish protocols and models 
which can be translated from this project to other museum and diaspora population 
partnerships that hope to forge relationships with educators in diaspora populations. 
 
This neglect, both tacit and deliberate, of American Indian history and a denial of that history to 
American Indian and non-American Indian students, is a situation that has only begun to be 
repaired. The history is muddied and complicated and includes tribal schools aimed at 
assimilation; tremendous loss of American Indian life and with that life, oral history; and an 
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effort in American Indian communities to protect their children from discrimination by 
encouraging them to hide their heritage. The Oklahoma & Ohio Exchange highlights how each 
partner, museums, schools, and Federally Recognized Tribes, can utilize their strengths to share 
this woefully neglected history.  
 
Museums have an opportunity to dispel myths, facilitate experiences that lead to authentic 
understanding, and help our education community access quality resources and information. 
While museums align educational programming to the academic content standards, they are 
not beholden to them and are able to fill in gaps that schools cannot due to time constraints 
and parameters set by those same standards. Schools have direct contact with students and 
can plant seeds of inquiry and interest in a topic that might not be fully addressed by the 
standards but is still essential to understanding our history. Federally Recognized Tribes, like 
ESTOO, have a desire and passion to share their story and ensure that both museums and 
schools present a story that is more fully representative and culturally aware.  
 
The Oklahoma & Ohio Exchange has set the groundwork for a curriculum and exchange 
program by building knowledge bases and connecting teachers trying to make an elusive past 
relevant or unpack a complex contemporary perspective using primary source materials, 
heritage sites, and first-person experiences. This work will serve as a model for other museums 
or educational institutions seeking to develop a relationship with a diaspora population that 
dispels myths, fills in gaps, and honors that population’s rich history.  
 
3. Process 
 
OHC proposed a three phase project to be completed by a team composed of OHC staff, 
members of ESTOO, and six K-12 teachers (three from Oklahoma and three from Ohio). The 
timeframe, goals, and objectives of the project did not change. There were changes in 
personnel. The following introduces the project team, explains the changes in personnel, and 
describes the timeline and objectives.   
 
Ohio History Connection:  Project Director Molly Uline-Olmstead was the central contact and 
administrative coordinator of the grant. She coordinated grant activities including project team 
meetings and curriculum development, managed the grant budget, and maintained 
communications with the Project Team. She remained with The Oklahoma & Ohio Exchange for 
the duration. Sharon Dean began the project as the Curatorial Advisor but left OHC shortly after 
the project began. Her role had been to consult on collections materials and assist with tribal 
communications. Stacia Kuceyeski who was originally the Curriculum Advisor stepped into Ms. 
Dean’s position. She has ample experience with collections and tribal partnerships from her 
over ten years at OHC. Kate Bruck took on the role of Curriculum Advisor. Ms. Bruck trained as a 
teacher and utilized that training to work directly with teachers to identify resources and help 
translate those resources into a classroom ready curriculum. 
 
American Indian Community Members: Chief Glenna J. Wallace of the Eastern Shawnee Tribe 
of Oklahoma has been a partner on many OHC initiatives and originally sought the relationship 
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with OHC in 2009. She is committed to reclaiming the history of her community and equipping 
both Oklahoma and Ohio teachers with the tools and information to teach that history. She 
served as a resource for tribal information and experience and as the point of contact for the 
Eastern Shawnee. Richard Zane Smith, Artist-Craftsman and Wyandot Language Instructor 
started with the project, attending the first meeting in Oklahoma. At that meeting he shared his 
wealth of experience in reclaiming, preserving, and teaching language, artmaking, and tribal 
traditions. After consulting with Chief Wallace the team decided that in order to best address 
the objectives of the grant, we would ask Mr. Zane Smith to take a less active role and invite 
Judy Brown and Cheryl Barnes, members of the Eastern Shawnee Business Committee to join 
the team. Both women are tremendous advocates of the Eastern Shawnee effort to preserve 
and promote tribal history and culture. They attended the second team meeting in Mr. Zane 
Smith’s place.  
 
K-12 Teachers: The six teachers worked to identify resource needs; translated the materials and 
resources into hands-on, rigorous classroom activities; and helped plan the exchange program. 
Nanci Butler, Amy Obhoff, and Michael Meldon, represented the Ohio team and stayed with 
the grant for its duration. Janet Smith, Lindsey Cole, and Carla Lyons, Oklahoma teachers and 
principal at Wyandotte Public Schools were the counterparts to the Ohio teachers. Carla Lyons 
bowed out of the project due to health concerns and was replaced by a fellow Wyandotte 
Public School teacher, Carolyn Johnson. 
 

 

Photograph of project team in front of a canal 
boat at Johnston Farm and Indian Agency, 
Ohio History Connection partner site, Piqua, 
Ohio, June 6, 2014. 

 
The Oklahoma & Ohio Exchange has three objectives addressed in three phases. During Phase 
One (Assessment and Research Phase October 2013-February 2014) we focused on our first 
objective: to develop methods to connect a diaspora population with the sites and material 
culture from its history in order to better prepare educators to teach that history. OHC and 
the evaluation team at the Pacific Institute for Research and Evaluation (PIRE) utilized its broad 
network of Ohio teachers as well as a list of Oklahoma teachers procured through the 
Oklahoma Department of Education to conduct a Needs Assessment Survey. The survey 
assessed teachers’ current understanding of Native American history and experience, the 
availability of resources, and the types of resources teachers felt would help them to teach 
American Indian history and experience. Based on the results of the survey, the OHC team 
researched key resources and scholars that could fill those gaps including primary and 
secondary source materials that contextualize and enhance understanding of both 
contemporary and historic American Indian experiences. The team compiled those resources 
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into a digital portfolio of information that they shared with the team of teachers. The Needs 
Assessment results and a bibliography of resources are described below in the Project Results 
section. 
 
Phase Two (Curriculum Writing Phase March 2014-May 2014) addressed the second objective: 
to formulate a model curriculum for museums to partner with educators and diaspora 
populations. The teachers reviewed the materials compiled by OHC team and used those 
materials to generate teaching strategies that draw on American Indian history, experience, 
and pedagogy. We began this work with a two-day in person meeting in Oklahoma in March 
2014 with Ms. Uline-Olmstead, Ms. Bruck, the six teachers, Chief Glenna and Mr. Zane Smith. 
On the first day of the meeting we visited sites in northeastern Oklahoma that are important to 
understanding the contemporary Eastern Shawnee experience including portions of the 
Removal Trail and Picher, Oklahoma, the site of devastating mining practices throughout the 
21st century. On the second day the team discussed the results of the Needs Assessment and 
used these results to brainstorm potential curriculum strategies and decide on an organizing 
principle for those strategies. In the evening the group attended a social gathering and stomp 
dance at the Seneca-Cayuga tribal center. These site based experiences, discussions, and the 
social gathering were essential for helping the Ohio teachers understand the context of 
contemporary American Indian life and for providing the Oklahoma teachers with a new 
perspective on their community. The results of these discussions are included in the Project 
Results section. 
 

 

Photograph of Rabbit Dance taken by Amy 
Obhoff at the Social Gathering and Stomp 
Dance, Grove, Oklahoma, March 29, 2014 

 
The third phase of the project (Exchange Planning Phase, June 2014-September 2014) 
addressed the third objective: to establish an exchange program for Ohio K-12 teachers and 
Oklahoma K-12 teachers to share resources and experiences about teaching the historical and 
contemporary Native American experience. June 6-7 the Oklahoma team including the three 
teachers, Chief Glenna, Ms. Brown, and Ms. Barnes joined the Ohio team in Columbus, Ohio. 
Similar to the Oklahoma experience, the days were split into site visits and curriculum planning. 
The team visited Fort Ancient, a pre-contact earthworks site in southwestern Ohio and 
Johnston Farm and Indian Agency, the historic home of Indian Agent John Johnston in Piqua, 
Ohio. These two sites presented teachers with a view of the extended history of American 
Indians in the Ohio River Valley. On the second day the team met at OHC in Columbus, Ohio to 
discuss the strategies and challenges present in creating a curriculum and exchange program. 
The evaluation team from PIRE also attended the meeting and led a collaborative effort to 
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design a rubric based on the organizing principles and against which curriculum materials could 
be measured. Finally, the team looked at a sample curriculum created through collaboration 
between the Miami Tribe of Oklahoma and OHC (http://teachmyaamiahistory.org/). The team 
agreed that future funding should be sought in order to complete a similar resource for ESTOO. 
The team was assigned sample items to demonstrate the types of materials that would fulfill 
this resource. Following the June meeting, the teachers completed their sample curriculum 
items and the OHC team compiled these materials for a future grant proposal. These items are 
described in the Project Results section. 
 
4. Project Results 
 
All of the items listed in this project results section can be accessed through this google drive 
link: https://drive.google.com/open?id=0B9vWd8ZLm0nINXhYVUdRakF5NFk&authuser=0. The 
Needs Assessment, Rubric, List of Resources, and Sample Lesson Plans are attached in Appendix 
A, B, C, and D respectively. 
 
Needs Assessment and Guiding Principles: Based on the Need Assessment the team identified 
the following Guiding Principles as important components of quality. More detail on how these 
criteria were selected and would be evaluated is provided below. For each criterion, different 
groups of expertise are needed. This includes ESTOO; content experts from universities, 
historical centers, etc.; teachers from the grade level(s) the curriculum is designed for, state 
Department of Education personnel; and others with specific knowledge of the topic. The full 
report prepared by PIRE is attaches in Appendix A and is also located in the google drive. 
 
Is based on current historical knowledge. The curriculum should be reviewed by at least three 

individuals with extensive knowledge of this content area to determine the degree of historical 

accuracy. (8) of the qualitative responses highlighted the importance of current and accurate 

information and an additional (6) responses emphasized the need for specificity as it pertains to 

the individual tribes and ways to contextualize those tribal experiences. The quantitative data 

also showed that teachers in both states felt that they only had between a fair and good 

understanding of American Indian history (2.85 out of 4) emphasizing the need for a curriculum 

based in current historical knowledge. 

 

Addresses current standards and reflects current policy and regulation. Someone from the Ohio 

and Oklahoma Departments of Education should review the curriculum to make sure the 

curriculum is aligned to current state standards. (31) of the qualitative responses referenced 

the academic content standards and grade level relevancy specifically and the importance 

aligning curriculum resources to the standards that teachers are required to meet. 

 

Content is adaptable to multiple audiences. To make sure the curriculum meets the needs of 

the varied targeted audiences, the curriculum should be reviewed by teachers of Native 

http://teachmyaamiahistory.org/
https://drive.google.com/open?id=0B9vWd8ZLm0nINXhYVUdRakF5NFk&authuser=0
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American students, low income students, gifted students, students with disabilities, and other 

potentially impacted subgroups. (20) qualitative responses emphasized the need for more 

sources and variety of sources that could be adapted to multiple audiences including early 

childhood, college level, gifted students, community groups and students with special needs. 

The responses also reflect a need to scaffold sources for multiple grade levels. 

 

Stereotypes are recognized, addressed, and understood. Personnel knowledgeable of the 

impacted cultures should review for negative or positive stereotypes in the curriculum. (23) of 

the qualitative responses addressed the issue of stereotypes focusing on the importance of 

highlighting personal experiences and point of view, that information is current and accurate, 

and that it help to address culture and heritage. 

 

Curriculum is well organized and easy to access. The curriculum should be reviewed by teachers 

likely to use the curriculum, with instructions to locate materials and resources throughout the 

curriculum including electronic texts, physical texts, accompanying materials and resources 

(primary sources), graphic novels, etc. When asked to rate their level of accessibility to 

American Indian resources (110) respondents reported that there were some resources that 

are easy to find and (82) reported that there are some resources that are difficult to find. Only 

(15) reported that there were many resources available that were easy to find. (35) qualitative 

responses support this frustration and many point to the need for a centralized, reliable 

curriculum that contains all the supporting materials. 

 

Vocabulary. Teachers review of the curriculum, as well as computer software to determine 

grade level of text. (129) teachers responded that reading, writing, and literacy were essential 

skills their students needed more experience with. (19) qualitative responses emphasized the 

need for resources to be grade level appropriate. 

 

Connection to states and local communities. Tribal elders, OHC staff not directly involved with 

the project, and other local experts review the curriculum to determine how well it is 

connected to state and local communities. (17) qualitative responses highlight the need for 

local connections to American Indian history and contemporary experience. This is reflected in 

the quantitative data as well. When asked to rank their level of agreement with the following 

statement on a scale of 1-4 “When I teach about American Indian history, I typically utilize local 

American Indians as expert presenters for my students,” Oklahoma teachers reported a 3 and 

Ohio teachers reported a 1.82. Both groups also reported low knowledge of American Indian 

history in their community; 2.11 and 2.09 respectively. 
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PIRE and the team used each of these principles to design a 3 point rubric, attached in Appendix 
B, against which sample curriculum materials and future work can be measured. The rubric is 
also in the google drive. 
 
Resources: OHC staff compiled a collection of resources for the teachers to access. A list of 
sources is attached in Appendix C. This list and the sources can also be found in the project 
google drive with a list describing each source. There are a combination of presentations, 
videos, books, and other readings. 
 
Curriculum Design and Samples: Teachers used the guiding principles, collected resources, and 
rubric to create sample curriculum materials. Each Ohio teacher created a lesson plan and/or 
reading. The Oklahoma team worked as a team to create a single lesson. These materials are 
attached in Appendix D and accessible through the google drive. They represent the types of 
materials that an online curriculum will contain. For example, Breaking Down Stereotypes is a 
high school level lesson for a sociology class encourages students to consider the diversity of 
contemporary American Indian experiences. The lessons also address a variety of skills that 
teacher identified in the Needs Assessment as skills that students need more experience with: 
critical thinking and decision making; historical empathy and understanding other time periods 
and cultures; reading, writing, and literacy; and independent research skills.  
 
These activities anchor the curriculum content. In addition the curriculum would feature 
primary sources from OHC’s collections and other collecting institutions like the National 
Archives and Library of Congress when available and appropriate and videos similar to the 
Glenna1 and Glenna2 videos referenced above. The variety of materials would make the 
curriculum accessible to a variety of ages and learning styles. The curriculum would be paced 
chronologically starting with pre-contact and continuing to the present and would follow the 
pacing of the Ohio and Oklahoma content standards. This would allow teachers to address the 
standards and historical content through the lens of the Eastern Shawnee experience. It was 
agreed that an online format similar to Telling Our Story: A Living History of the Myaamia 
(http://teachmyaamiahistory.org/) would be the most cost effective and accessible. 
 

 

Screen Capture of Telling Our 
Story: A Living History of the 
Myaamia 

 

http://teachmyaamiahistory.org/


Sparks! Ignition Grants for Museums and Libraries 
Ohio History Connection | Oklahoma & Ohio Exchange | White Paper   8 

Exchange Plan and Next Steps: In order complete the materials for the curriculum OHC plans to 
apply for a National Endowment for the Humanities Digital Humanities Implementation Grant. 
These grants are designed to fund the implementation of innovative digital-humanities projects 
that have successfully completed a start-up phase and demonstrated their value to the field. 
We feel this project fits the grant criteria in that it implements new digital modes of scholarly 
communication that facilitate the dissemination of humanities scholarship for various 
audiences and new digital tools for use in educational settings.  
 
OHC will continue to work with the grant team (teachers and Eastern Shawnee representatives) 
to complete the curriculum materials and expand the team bringing in additional Ohio and 
Oklahoma teachers. The grant team would collaborate to plan the size of the curriculum and 
the content it should cover. After establishing a schedule for writing lessons and readings, 
collecting primary source materials, and creating videos, teachers would partner to ensure the 
quality of materials. Teachers would team up with Ohio and Oklahoma teachers working 
together on a team and would participate in a virtual exchange piloting the online curriculum 
by team teaching lesson plans using video conferencing software.  
 
Questions and Recommendations: There are questions that still need answering in order for 
this curriculum and ones like it that forefront a diaspora population to gain traction. Because 
these populations are not typically part of the mainstream social studies curriculum the project 
will require tremendous buy in from teachers, administrators, and tribal members. Based on 
the Needs Assessment results we know that there is a desire for these resources but that desire 
is still a few steps away from true buy-in and adoption. We need to develop strategies to 
acquire that buy in and adoption at the school level, seeking the support of administrators and 
even state departments of education.  
 
This work also requires authentic relationships built upon trust and transparency between 
schools, diaspora populations, and museums. These relationships require time, face to face 
communication, and shared experiences and values. In order to pursue similar projects, 
museums must be willing to forge those extended relationships.  While OHC has firm 
relationships with the Eastern Shawnee Tribe of Oklahoma and Ohio teachers, we will need to 
establish relationships with Oklahoma teachers. This will take time and the help of our existing 
Oklahoma team including the teachers and tribal representatives.  
 
Finally, there was considerable discussion about the content standards themselves. The team 
has a vested interest in advocating for American Indian representation in the next round of 
standards revisions. While this is outside the scope of federal grant monies it is an action that 
the team felt personally responsible for and plans to address in 2020 when that round of 
revisions is forecasted to occur. This underscores the need for passion and commitment to the 
population and history that projects like this address.  
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Appendix A: Needs Assessment
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Appendix B: Rubric 
 

Rubric for Judging the Quality of the Sparks Model Curriculum 

Criteria 1 2 3 

Is based on current 
historical knowledge 

No connection to 
existing research. 

Some connection to 
existing research. 

Strong connection to 
existing research. 

Addresses current 
standards 

No connection to 
existing standards. 

Addresses at least one 
social studies standard. 

Addresses social studies 
standards and 

standards in at least 
one other content area. 

Content is adaptable to 
multiple audiences 

Curriculum can only be 
used for a specific 

grade. 

Curriculum can be 
adapted across grades. 

Curriculum can be 
adapted across grades 
and outside of school 

settings. 

Stereotypes are 
recognized, addressed, 
and understood 

Stereotypes are 
reinforced. 

Content provides 
information in a 

manner that could be 
considered 

stereotypical. 

Curriculum addresses 
thoroughly the 

stereotypes 

Curriculum is well 
organized 

Curriculum is not well 
organized 

Some aspects of the 
curriculum are 

organized and easy to 
use, but not all. 

Curriculum is organized 
and easy to use. 

Vocabulary 

Vocabulary used in the 
curriculum is not 

appropriate for the 
intended audience. 

Some vocabulary used 
in the curriculum is not 

appropriate for the 
intended audience. 

Vocabulary used 
throughout the 

curriculum is 
appropriate for the 
intended audience. 

Easy to access  
Only accessible in one 

medium 

Accessible through 2 
media 

Multiple places to 
access 

Reflects current 
policy/regulation 

Does not address 
current 

policy/regulation 

Meets some aspects, 
but not all aspects of 

current policy/ 
regulation 

Meets all aspects of 
current 

policy/regulation 

Connection to states 
and local communities  

No, to little, connection 
to states and local 

communities. 

Some, sporadic 
connections to states 

and local communities 
made throughout 

curriculum. 

Connections to states 
and local communities 

consistently made 
throughout curriculum. 
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Implementing the Rubric 

To determine the quality of the curriculum developed, SPARCS teachers identified the constructs on the 
left hand column of the rubric as important components of quality. More detail on how those constructs 
would be evaluated is provided below. For each construct, different groups of expertise are needed. This 
includes tribal elders; content experts from universities, historical centers, etc.; teachers from the grade 
level(s) the curriculum is designed for, state Department of Education personnel; and others with 
specific knowledge of the topic. Feedback can be gathered through an interview process or a structured 
worksheet. 

Is based on current historical knowledge. The curriculum should be reviewed by at least three 
individuals with extensive knowledge of this content area to determine the degree of historical 
accuracy.  

Addresses current standards. Someone from the Ohio and Oklahoma Departments of Education should 
review the curriculum to make sure the curriculum is aligned to current state standards.  

Content is adaptable to multiple audiences. To make sure the curriculum meets the needs of the varied 
targeted audiences, the curriculum should be reviewed by teachers of Native American students, low 
income students, gifted students, students with disabilities, and other potentially impacted subgroups. 

Stereotypes are recognized, addressed, and understood. Personnel knowledgeable of the impacted 
cultures should review for negative or positive stereotypes in the curriculum.  

Curriculum is well organized. The curriculum should be reviewed by teachers likely to use the 
curriculum, with instructions to locate materials and resources throughout the curriculum.   

Vocabulary. Teachers review of the curriculum, as well as computer software to determine grade level 
of text. 

Easy to access. What format(s) is the curriculum available in? Electronic, physical textbook, 
accompanying materials and resources (primary sources), graphic novels, etc.  

Reflects current policy/regulation. We need to spell out specific policies or regulations impacting the 
curriculum. Then have experts, likely someone from the Ohio and Oklahoma Departments of Education 
should review the curriculum to make sure the curriculum meets current policy/regulations.  

Connection to states and local communities. Tribal elders, OHC staff not directly involved with the 
project, and other local experts review the curriculum to determine how well it is connected to state 
and local communities.  
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Appendix C: List of Resources 
 

American Indian Classroom Activities Webinar and PowerPoint (see google drive): This 

PowerPoint corresponds to a webinar and describes ways to incorporate American Indian 

history and experience into the classroom. Watch the webinar here: 

http://creativelearningfactory.adobeconnect.com/p5h4o1t3d23/  

  

Telling Our Story: A Living History of the Myaamia - http://teachmyaamiahistory.org/ This is a 

curriculum resource built by OHC in collaboration with the Myaamia Center - 

http://myaamiacenter.org/ and used as a model for future curriculum design. 

  

Defining Historic Indians of Ohio (google drive): This is a brief reading from the Ohio as 

America 4th grade e-textbook published by Ohio History Connection meant to give a quick 

overview of some of the major tribes that were living in the Ohio territory prior to statehood up 

until 1830. 

  

World the Shawnees Made Steve Warren (google drive): This PowerPoint corresponds to a 

presentation Steve Warren gave at the 2013 Native Americans in the Midwest Bridging Cultures 

at Community Colleges Conference. View the recording of his talk here: 

http://youtu.be/xT9fZryIZic  

  

Glenna1 and Glenna2 (google drive): Glenna1 is an interview with Chief Wallace in which she 

discusses her experience visiting Ohio. Glenna2 is a video of Chief Wallace discussing the 

tradition of Powwow. 

  

Native Americans in the Midwest: Bridging Cultures at Community Colleges - 

http://www.bccc-nam.org/: This is the project website for this NEH grant containing conference 

recordings, readings, archival materials about Ohio River Valley tribes including the Eastern 

Shawnee. 

  

The World the Shawnees Made by Steve Warren, published 2014-Examines Shawnee 

migrations from 1400-1795 and how those migrations helped to define them as a people. 

Copies were made available to the participating teachers. 

  

Shawnees and Their Neighbors by Steve Warren, published 2009-Traces the transformation in 

Shawnee sociopolitical organization over seventy years as it changed from village-centric, multi-

tribe kin groups to an institutionalized national government. Copies were made available to the 

participating teachers.  
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Appendix D: Sample Lesson Plans 
 

SPARKS! Lesson Plan | Shawnee Close Reading | HS US History 
 

Ohio Academic 
Content 
Standards 

Ohio’s New Learning Standards: Social Studies 
HS, American History, HTS 2. The use of primary and secondary sources of 
information includes an examination of the credibility of each source.  
HS, American History, HTS 3. Historians develop theses and use evidence to support 
or refute positions.  
HS, American History, HTS 4. Historians analyze cause, effect, sequence, and 
correlation in historical events, including multiple causation and long- and short-term 
causal relations. 

Objective Students will be able to describe some cultural patterns of the Shawnee Indians. 

Materials 2pager How To 
2pager Wikipedia Article 
2pager Eastern Shawnee 
Colbert Nation, Wikiality - http://thecolbertreport.cc.com/videos/z1aahs/the-word---
wikiality 
Computers 
Iphones and recording equipment 

Bell ringer Ask students to describe Wikipedia. Is it a reliable source? Why or why not? What 
parts of it are useful? Show student the Colbert Nation clip Wikiality and ask them to 
explain why it might be important to read all documents closely. 

Instructional 
Strategies 

1. Lead students through a close reading of 2pager Eastern Shawnee from Wikipedia 
(2pager How To).  

2. Class will discuss the 2pager.   
3. Students will choose a ‘current issue’ from the list on the 2pager that you would 

like to research.  The students will then be grouped according to the issue they 
chose. 
1)The Native American Graves Protection and Repatriation Act (NAGPRA) 
2) Non-Official/ Recognized Tribes in Ohio and elsewhere 
3) Loss of a lot of History and Culture.   
4) History and Culture not taught in school curriculums 
5) Tar Creek Environmental Disaster 
6) Native American stereotypes in American culture and media 

4. Student group will research the issue facing the Easter Shawnee and brainstorm 
ideas for helping alleviate the issue or to bring attention to it.  (Proposed 
legislation, Youtube video, Letters to lawmakers, Letters to decision-makers, 
Community event, School program, etc) 

5. Student group will then submit a proposal of their solution.    
6. Student group will discuss their proposal with teacher.  Once approved, the 

students will take action on their proposal/solution. 

Assessment Students will complete their proposal and present it to the class. 

 

 

 

http://thecolbertreport.cc.com/videos/z1aahs/the-word---wikiality
http://thecolbertreport.cc.com/videos/z1aahs/the-word---wikiality
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2pager How To 

Have the students ‘read actively’ at least three times.  That means that they read with a pen, pencil, or 
highlighter in hand.  They underline, star, or mark anything that stands out.  They circle any word that 
they do not know and write the definition in the margin.  They should also take notes in the margin on 
their second time through (ask questions, dig deeper, draw pictures, etc...).  This should be done every 
time they read.   

While you want to stress that there are no ‘rules’ to how they mark their readings, let them understand 
that sometimes you may guide their notes and highlighting. 

Add the following to make more interesting: 

 Number the paragraphs.  Have the students summarize the sections on their own after they actively 
read it.  You may also ‘chunk multiple paragraphs.  This makes readings seem more manageable and 
creates for easier discussion. 

 Put the students into groups of 2.  After the passage is actively read, have the students put together the 
best summary for the first section.  Give them about 3 minutes and then pick 3-4 groups to send up to 
the board and write down their 1-2 sentence summary.  The class will vote on the best and discuss why 
it is best.  Repeat. 

 Fact Throw.  Have the students actively read a section quietly.  Give them a set amount of time- approx 
5 minutes.  Have them underline either all the facts that they find, or give them certain criteria.  Then, as 
a class, call on students and ask them to repeat a fact from the section they just read.  Let everyone 
know that they are going to be called on at least once.  If they are not called on for this section, let them 
know they will be called in the next. 

 Term Throw.  Have students read a section and define all of the words they do not know.  More time for 
this one.  Use method above.  If you know the major terms of the text, you will understand the main 
ideas of the reading. 

 Create questions to the 2pager that are ‘tied’ to the reading.  That is, they need to find the answers in 
the passage.  Then add extensions to the questions that allow them to analyze or explain them- use 
higher level thinking skills. 
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2pager Eastern Shawnee 

From wikipedia 

 
The Eastern Shawnee Tribe of Oklahoma is one of three federally recognized Shawnee tribes. They are 
located in Oklahoma and Missouri. The tribe holds an annual powwow every September at their tribal 
complex. 
 
Government 
The headquarters of the Eastern Shawnee Tribe are Wyandotte, Oklahoma, and their tribal jurisdictional 
area is in Ottawa County, Oklahoma. Currently, there are 2,801 enrolled tribal members, with 904 of 
them living within the state of Oklahoma. Glenna J. Wallace is the elected chief, currently serving a four-
year term. The Eastern Shawnee Tribe issues its own tribal vehicle tags. Membership to the tribe is 
based on lineal descent, that is, the tribe has no minimum blood quantum requirements. 
 
Economic development 
The Eastern Shawnee operate their own housing authority as well as the People's Bank of Seneca, 
Missouri; the Eastern Shawnee Print Shop; Red Stone Construction Company; Four Feathers Recycling; 
Longhouse Management, as well as two casinos, a bingo hall, a gas station, a truck stop, and an off-track 
wagering facility. Their annual economic impact is estimated by the Oklahoma Indian Affairs 
Commissions to be $164,000,000.]

 

 
History 

The Eastern Shawnee Tribe of Oklahoma is an Eastern Woodland tribe, who were once nomadic. They 
originally came from Ohio, Virginia, West Virginia, Western Maryland, Kentucky, and Pennsylvania. In 
the late 18th century, European-American encroachment crowded Shawnee lands in the East, and one 
band migrated to Missouri — eventually becoming the Absentee Shawnee. Three reservations were 
granted to the Shawnee in Ohio by the 1817 Treaty of Fort Meigs: Wapakoneta, Lewistown, and Hog 
Creek.  
 
After the Indian Removal Act of 1830 passed, another Shawnee band, who lived with Seneca allies near 
Lewiston, Ohio, relocated to Indian Territory in the July 1831. They would become the Eastern Shawnee 
Tribe. Another band, who would become the Shawnee Tribe, relocated to Kansas in August 1831. 
The US federal government carved out a 60,000-acre (240 km2) reservation for the United Nation of 
Senecas and Shawnees from Cherokee lands in 1832. A treaty was negotiated between the US and the 
Seneca and Shawnee in 1867, which made portions of their land available to other tribes and split the 
Seneca and Shawnee into separate tribes. The Eastern Shawnee organized as a federally recognized 
tribe under the 1936 Oklahoma Indian Welfare Act. 

 

Flag 

The tribe's flag displays their tribal seal on a red field, with the name of the tribe in black letters. The 
seal, resembling a warrior's shield, features a Florida panther. Besides exhibiting the qualities of 
ingenuity and fierceness, the panther represents Tecumseh, whose name means "panther" in Shawnee. 
A spear bisects the seal and below is a swan, which represents peace, harmony, and beauty. The four 
eagle feathers represent the four directions, but originally were five feathers, representing the five 
original clans of the Shawnee. 
 

 

  

http://en.wikipedia.org/wiki/Eastern_Shawnee_Tribe_of_Oklahoma#cite_note-oia-1
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SPARKS! Lesson Plan | Identity | Grade 4 Social Studies 

 

Oklahoma Academic 

Content Standards 

Content Standard 2.1: Identify the major Native American groups and their 

ways of life in each region including traditional housing and economic 

activities, customs and storytelling, viewpoints on land usage and ownership, 

and their contributions to American culture and history. 

Essential Question and 

Objective 

What are some local resources to enrich the lives of students and their 

Native American Heritage? Students will know resources available for 

students to learn more about Native American Heritage. Students will be 

able to share the information obtained with their classmates. 

Materials  Eastern Shawnee website - http://www.estoo-nsn.gov/  

 poster board 

 scissors 

 glue 

 colors/paints 

 magazines 

 Internet access 

 Books 

 Magazines 

Bell ringer Show students the Eastern Shawnee website and ask them to talk about the 

types of activities and information on the site. Ask students if they have ever 

attended any similar events and what they were like. 

Instructional Strategies 1. Students will work in small groups to make a poster depicting 

information using specific local resources. Students will use their 

research into these sources to learn more about Native American 

Heritage. 

2. Suggested resources would include-local museums, pow wows, tribal 

leaders, stomp dances and books. 

3. Students will have to work in groups to create an oral presentation of 

their poster. 

Assessment Suggestions for Formative Assessment: 

*Poster boards 

25% Content 

25% Presentation 

25% Oral Presentation 

25% Group participation 

 

 

 

 

http://www.estoo-nsn.gov/
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SPARKS! Lesson Plan | What’s In a Name? | Grade 5 Social Studies 

 

Ohio Academic Content 

Standards 

Ohio’s New Learning Standards: Social Studies, October 2013 

Grade 5 Content Statement 8. American Indians developed unique cultures 

with many different ways of life. American Indian tribes and nations can be 

classified into cultural groups based on geographic and cultural similarities. 

Objective Students will be able to describe some cultural patterns of the Shawnee 

Indians. 

Materials White Bead Ceremony by Sherrin Watkins. Illustrated by Kim Doner. (The 

Greyfeather Series) Council Oak Books, Tulsa, Oklahoma. 1994  

 Multiple copies (1 per student group) 

Poster board  

 1 sheet for each student group 

Markers 

Bell ringer Read the book aloud to the class. 

Instructional Strategies 1. Modeling & Guided Practice: As a whole class, discuss the book. What is 

the importance of the naming ceremony? Why did it not happen when 

Mary was born? Why will it take place now? What can we learn about 

the Shawnee people from this story? 

2. Independent Inquiry: Break the class into groups of 3-5 students. Give 

each group a copy of the book. Give them time to reread it together, and 

make a visual display of all the information they can gather regarding the 

Shawnee people from the book. 

Assessment Each group should share their poster with the class, discussing what 

information about the Shawnee people they learned from the book.  Posters 

should then be displayed in the classroom.   
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SPARKS! Lesson Plan | We Are Not Alone | HS Modern World History 

 

Ohio Academic Content 

Standards 

Modern World History – Content Statement 9: 

 Industrialization had social, political, and economic effects on Western 
Europe and the World. 

Modern World History – Content Statement 11: 

 Imperialism involved land acquisition, extraction of raw materials, 
spread of Western values, and maintenance of political control. 

Background Information In this lesson, students will explore the experience of Native Americans of 

the Ohio Territory during the Age of Imperialism and the First Industrial 

Revolution in comparison with the experiences of other native populations 

around the world.  Students will build on their knowledge of the Native 

American experience from 7th and 8th grade and look at topics within a global 

context. Students should already be familiar with the following topics: 

-Causes of the British Industrial Revolution. 

-Important inventions. 

-Causes of imperialism. 

Materials -Preferred textbook for background information. 

-The Economies of the British North American Colonies in 1763. 

www.sjsu.edu/faculty/watkins/colonies1763.htm 

-Computers/tablets/smartphones (whatever may be available to you and 

your students). 

Bell ringer Pose the following question to students and give them ample time to answer 

it individually: Why would a nation wish to colonize? 

Then discuss student responses. Do not judge responses, simply allow 

students to share their thoughts. 

Instructional Strategies 3. Individual: Using an internet based device, have students examine the 

tables of colonial exports from 1763 from the SJSU website. Students 

should take notes on what exports they believe were the most important 

to the British. (If internet access is not available for each student, the 

teacher can always print out the tables from the website). 

4. Discuss the importance of these exports in the scheme of the First 

Industrial Revolution. 

5. Collaborative groups (no more than 4):  Students will brainstorm reasons 

why American settlers would wish to break the Proclamation of 1763. 

6. Prediction: What effect might the Industrial Revolution and the breaking 

of the Proclamation have on the following groups? Use the attached 

graphic organizer. 

a. The British government. 

b. American colonial merchants. 

c. Native tribes of the Ohio Territory. 

 The Big Picture: In groups, compare and contrast the effects of the Industrial 

http://www.sjsu.edu/faculty/watkins/colonies1763.htm
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Revolution and Imperialism on the following groups using a Venn diagram 

(assign student group one of the following): 

a. Native Americans and Indians (from India) 

b. Native Americans and Africans 

c. Native Americans and the native populations of Central and South 

America. 

Assessment Discuss the findings of each group as a class.  

Exit Slip How did Imperialism and the Industrial Revolution impact native populations 

around the world? 
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SPARKS! Lesson Plan | Breaking Down Stereotypes | HS Sociology 

National Council for the  
Social Studies Standards 

Thematic Strand: Culture: 

 Apply an understanding of culture as an integrated whole that explains 
the functions and interpretations of language, literature, the arts, 
traditions, beliefs and values, and behavior patterns. 

 Demonstrate the value of cultural diversity, as well as cohesion, within 
and across groups. 

Thematic Strand: Global Connections 

 Explain how language, art, music, belief systems, and other cultural 
elements can facilitate global understanding or cause 
misunderstanding. 

Background Information By this point, students should have built and understanding of the past 
Native American experience. This lesson aims to bring their knowledge 
base into the present. For many students, Native American tribes are the 
past, not the present. These native populations have not disappeared, but 
are doing amazing things! 

Materials  Tedx: Surviving Disappearance, Re-Imagining & Humanizing Native 

Peoples: Makita Wilbur 
http://tedxtalks.ted.com/video/Surviving-Disappearance-Re-
Imag;search%3Atag%3A%22TEDxSeattle%22 

 Library and internet research materials. 

Bell Ringer Pose the following question to students and allow them time to answer. 
Then discuss their responses as a group without judgment:  
What do you think of when think of American Indians? 

 Instructional Strategies 1. Discuss the historic stereotypes of Native Americans and their culture. 
Why do these stereotypes exist? 

2. As students what they believe the present Native American experience 
is and allow students  to discuss this topic in groups. Discuss these as a 
class and write them on the board. 

3. View the Makita Wilbur Tedx Talk. Have students take notes and 
reactions about the stories and images that Ms. Wilbur displays. 

4. Discuss student reactions. 
5. Show students the Project 562 website. 
6. Revisit the question, what is the present Native American experience? 

Have students thoughts changed? 
7. Individually have students expand on their knowledge by choosing one 

of the following categories about modern Native Americans to 
research: literature, visual art, music, performance art. Student will 
develop a presentation that includes the pieces that they find and their 
reactions to it. How did researching these pieces change their attitudes 
toward Native Americans? 

Assessment Cultural Presentation – Allow students to create a presentation of their 
choosing: PowerPoint/Prezi, creating a website or blog, poster, etc. As with 
any research project, the presentation should include a works cited page or 
slide. 

 

http://tedxtalks.ted.com/video/Surviving-Disappearance-Re-Imag;search%3Atag%3A%22TEDxSeattle%22
http://tedxtalks.ted.com/video/Surviving-Disappearance-Re-Imag;search%3Atag%3A%22TEDxSeattle%22

